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Editor’s Note 

Welcome to the December edition of Inclusion News. 

 

We know how busy schools are at this time of year, but equally the opportunities that all the events provide for 

our SEND learners—we hope they have all enjoyed being involved over this festive period. 

 

This edition brings you information from the Local Authority SEND Support Service with some very useful hints 

and tips for the festive season when working and living with autistic children.   

 

We bring you the latest schedule for the February Inclusion networks—these will continue to focus on supporting 

learners and include a session on how to become a TAHMS School and also un update from our SEMH Pilots. 

 

Also included within this edition is an announcement from the Government regarding an increase in SEND fund-

ing as reported in the TES, and also a very exciting opportunity to bid for some SEND specific funding made avail-

able by the EEF—the deadline is in January so if there is something that you are already involved in which is mak-

ing a difference, please consider a bid. 

 

You will also find a link to a policy summary report comparing SEND provision in the UK with other areas of the 

world - some very interesting reading….and when you have finished that, please have a go at the BSL signing 

guidance for “We Wish You a Merry Christmas” - I wonder how many schools we can get doing that on the last 

day!  It would be great to see some pictures. 

 

If you have anything you would like us to include in the next edition of Inclusion News, please email articles to 

teachingschool@fairfields.northants.sch.uk before 12 noon on Friday 8th February 2019. 

 

Please do continue to get in touch if you have any support requirements.  Have a great Christmas break and we 

hope you enjoy your celebrations and activities and we will see you again in 2019!  Happy New Year! 

 

Charlie Furniss 



 

 

SEND Support Service  

Christmas and Autism ... Preparing for the Festive season 

 

The Christmas period can be a challenging and a confusing time for children or young people 

with Autism. 

The joy of added social gatherings, changes in routine, Christmas decorations, and Christmas 

activities in school, busy shopping experiences, carols, Father Christmas and the usual excite-

ment that the season brings can be stressful for families living with Autism. 

Each Christmas, past to present the SEND Support Service offer advice to help families cope 

with the added stresses of the holiday season. We have put together a Top Tips List which we 

hope will prove helpful for the children and families you support. 

 

Top Christmas Tips 

 Prepare, plan, and inform the child of what is happening, and what is next.  

 Speak to parents, carers about the strategies they use for supporting and involving their 

child in Christmas activities.   

 Use a visual advent calendar to prepare children for change. 

 Use an individualised visual timetable, or countdown calendar for home, and school to in-

form children of special events and reminders of daily routines and changes. 

 Use story boards to communicate changes in routines.  

 Make a social story showing what to expect and do in each Christmas activity, for example 

Christmas jumper day, or the Christmas party or a visit from Father Christmas.  

 Use comic strip conversations to teach and practice different social situations.  

 Offer sensory play opportunities, for example sparkle and shine, tinsel and bauble boxes 

for children to explore prior to those Christmas decorations being placed in school or 

home. 

 Plan and communicate changes to routine in advance.  

 In school, offer extended opportunities for Christmas concert rehearsals, and if needed 

practice special songs or speaking parts outside of large groups and teach what is ex-

pected in distraction free areas. 

 Be mindful, children and young people with Autism may dislike the look, texture, taste of 

the different foods on offer at party time and may prefer familiar food.  

 Cinnamon playdough can provide a sensory tactile experience which introduces children 

to different Christmas scents.    

 Practice and teach Christmas party games in advance.   

 Introduce a ‘buddy system’, to support the child on party day, or for other school Christmas 

events.  

 Plan and introduce visual supports in advance, for example a visit from Father Christmas.   

 Use a visual ‘jig’, to help the child complete a multi - step task independently, for example 

making a Christmas card, writing a story, following a recipe.  

 



SEND Support Service  

Christmas and Autism ... Preparing for the Festive season 

 

 Create an area at home or in school which is free from Christmas, a quiet place which acts 

as a ‘safe place’.  

 Consider sensory needs, wearing ear defenders, ear plugs or sun glasses can support 

children who are sensitive to noise, certain sounds or light.   

 Fidget toys, spinners, stress ball, tactile tangle or other sensory toys can calm children and 

support their sensory need.  

 Try to keep some normality, keeping things as consistent as possible provides comfort, 

familiarity, structure and routine.   

 Use present wrapping as a learning opportunity, teach the social expectation, and practice 

the giving and receiving of gifts, plus the process for wrapping and unwrapping presents.  

 Use your knowledge, and observation of the child / young person to ensure you shape, 

plan and tailor activities for their individual needs. 

 

 

 

 

 

 

 

 

Websites that you might find 

useful  

https://

www.autism.org.uk/about/family-life/holidays-trips/christmas.aspx 

https://www.reachoutasc.com/blog/autism-and-christmas-teachers-are-you-ready 

https://www.autism.org.uk/get-involved/donate/christmas.aspx 

https://network.autism.org.uk/knowledge/insight-opinion/preparing-christmas-autism-resources 

https://www.nationalautismresources.com/toys-for-autistic-children-and-teens/ 

https://www.odeon.co.uk/accessibility/autism-friendly-cinema-screenings/ 

https://www3.northamptonshire.gov.uk/search/pages/results.aspx?k=autism 

 

 

SEND Support Service 

NCC 

https://www.autism.org.uk/about/family-life/holidays-trips/christmas.aspx
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https://www.odeon.co.uk/accessibility/autism-friendly-cinema-screenings/


 

 

 

Please sign up for the networks through the Eventbrite links: 

 

Northampton :  

https://www.eventbrite.co.uk/e/inclusion-network-meeting-northampton-tickets-45677394316 

Kettering :  

https://www.eventbrite.co.uk/e/inclusion-network-meeting-kettering-tickets-45677076365 
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Measuring what we value: Action Based Research and 

Development—Measuring SEMH  

 
Summary 
As a school, we measure attainment and progress against set criteria.  We measure the impact of interventions based on data 
and progress in books but how do we measure SEMH? This was a question raised by our staff and our governors in March 
2018.  After looking into various programmes we were unsure as to what would support our school in our understanding of 
emotions, next steps and how to ensure that progress was tracked for these children, some of which were not achieving in 
class due to their emotional needs.  I wanted to be able to track and measure the progress of these children, think about longer 
term goals and understand the process needed to reach it.  

 
Context 
SEMH programmes have been in place for the last 8 years under different guises and led by various members of staff.  
 
In 2017, we were able to appoint a well-being assistant who was not only able to lead programmes but was also able to identify 
a child’s needs and suggest a programme of action for the children.  Programmes included simple self-esteem boosters, socially 
speaking, emotional literacy and drawing and talking.  The programmes used with individuals were based on need and were not 
easily tracked or measured.  Identified children were discussed weekly with the Designated Safeguarding Leads (which included 
the inclusion lead) and changes made based on current situations and behaviours seen at home and in the classroom.  Where 
possible, children were grouped together to support each other and enable discussions to take place.   
 
In September 2018, the wellbeing assistant left and the decision was made not to replace her.  Due to financial difficulties the 
head and I made the decision to make the majority of the interventions teaching assistant led with myself, as SENDCo, oversee-
ing and picking up the specific one to one sessions or most sensitive cases.  
 
Measuring what we value enabled us to focus on particular children and measure the impact of interventions and actions as 
well as include all staff in the development of SEMH.  

 
Aims and Objectives 
To measure the impact of SEMH within school to support our ongoing want to continue with supporting pupils with SEMH.  
To support children with SEMH difficulties in being able to access the curriculum and make progress, where possible, in line 
with their peers.  
 

Strategies and Methodology 

To meet the needs of the children in our school, we have identified many strategies. Firstly, class based strategies to include 
welcoming the child in the mornings, systems to address children’s emotions after playtimes, behaviour charts, brain breaks, 
where a child is placed in class and learning styles. To support these, morning class based teaching assistants have been key 
with other staff identified to support individuals throughout the day including play leaders at lunchtimes and TA support in the 
afternoon (for specific interventions).  
 
In addition, those children needing additional input have had additional sessions based around dealing with feelings, emotions 
and socially speaking.  
 
The interventions and key strategies work well when the key staff are available to support.  Challenges arise when other chil-
dren are experiencing some SEMH difficulties and time is not always available to support all the children at the same time.  
 
All interventions are discussed with the class teacher who then discusses the strategies/interventions with the parents.  All 
feedback is fed back to the inclusion lead through ongoing discussions and regular updates.  
 

Evidence and Impact of Outcomes 
In discussions with staff, we know the interventions for most children work through different attitudes in a range of situations 
including playtimes and lunchtimes.  For some children, we see an increase in attainment and progress. Until now, this has not 
been tracked formally.  
 
In those that have been tracked for the purposes of this project, 1 out of 3 has made progress.  This has been through a range 
of methods over time and building upon those strategies including drawing and talking, social and emotional games and spe-
cific self-esteem work.  The class teacher has been very consistent and the child has enjoyed seeing what she can achieve when 
she is able to tolerate others and changes in the day.  This has also been monitored using the ‘Measuring what we value’ de-

SEMH Summary 



scriptors.  The impact the programmes have made on this child have reduced the frequency and volume of incidents within the 
school day.  This child has gone a whole week without any outbursts and is beginning to reason when in a situation they are not 
sure how to get out of or fully understand why they have worked themselves up.  
 

Key Learning Points 
What are your key learning points, linked to- 

 Key strategies for impact 
Strategies need to be manageable and easy to implement with minimum disruption to the normal class routine.  

 Ease of implementation 
The concept is great but time is always an issue especially getting others to ‘buy’ into the project  

 Changes you would make if this was repeated 
Trial it with an individual and group.  
Change the format of collection, presenting and monitoring SEMH using the form.  

 

Next Steps 

 How will this be shared? 
Staff have had some training on this but it needs to be extended and developed further with all.  
We need to develop a way for it to be shared with parents.  

 How could it be updated / changes? 
To ensure all children are measured using this system, I want to look at how it could be adapted to be used in 

groups and monitored by the key people leading the interventions and strategies.  
The form needs to be easier to complete possibly by adding in a column to the rainbow for direct dates and notes 

to save on having many parts/paper (see attached)  
 

 How else could it be utilised and implemented?  Different contexts / groups? 
We need to look at how this tool can be used across the whole school.   
Look at different groups of children and how this can be used to support them.  
Tailor the programmes to ensure progression linked to the graded charts.   
 

 

 

 

Please contact Fairfields Teaching School 

for more information on this toolkit: 

teachingschool@fairfields.northants.sch.uk 



 

                                                     
 

 

 

 

 

 

 

 

 

 

 

 



 

                                                     





International SEND 

Report 

Policy for SEND and Inclusion: examining UK national and some European differences 
SUMMARY This paper addresses the question: what can we learn from policy and prac-
tice in other countries? Chris Robertson (University of Birmingham) compares the sys-
tems in England, Scotland, Wales and N.I.; Alfons Timmerhuis (Lid College van Bestuur) 
examines the Netherlands system; Professor Niels Egelund and Camilla Brørup Dysse-
gaard examine the Danish system and Cecilia Simón, and Gerardo and Echeita 
(Autonomous University of Madrid) examine the Spanish system. Participants views are 
summarised and in an appendix Richard Rieser covers a global perspective on inclusive 
education. The paper focuses on four broad areas: 1. What steps are being taken to pro-
mote greater inclusion at national policy level? a. What is inclusion taken to mean? b. 
What is the historical and ideological context? b. What evidence is there of impact? 2. 
What is the role of local government/middle tier and other organisations (voluntary or-
ganisations etc) in promoting inclusion? And how is this influence achieved? 3. How does 
the accountability system work and what is its influence on inclusive education practice? 
4. How is the role of parental preference / voice, both individual and through parent or-
ganisations, in relation to governmental strategy and regulation?  

 

Read the whole report here: 

https://www.sendgateway.org.uk/r/sen-policy-research-forum-paper-november-
2018.html 





For more information, please follow the link below: 

 

https://educationendowmentfoundation.org.uk/public/files/

Application_Guidance/SEND_application_guidance_notes_v6.pdf 



 

 

 

 

 

HINDS ANNOUNCES EXTRA £350M FOR PUPILS WITH SEND 

The government has announced that pupils with special educational needs and disabilities are to receive an extra £350 million 
in funding. 
 
The education secretary Damian Hinds revealed that councils will receive an additional £250 million over the next two years 
on top of the existing high needs budget, to provide support for children and young people with complex SEND. 
 
An extra £100 million investment has been allocated to create more specialist places in mainstream schools, colleges and spe-
cial schools, to give families greater choice. 
 
However heads and council leaders have warned the extra cash will not be sufficient.  
 
The Department for Education said more special free schools will also get the green light, with all high quality bids in the cur-
rent round of special and alternative provision free schools applications getting approval. 
 
Mr Hinds said: "Being a parent, we all want the very best for our children. We want them to attend a school that supports 
them to thrive, go on to higher or further education or training, find a job that’s right for them, and to live happy and fulfilled 
lives. 
 
"For children with special educational needs this is no different. It is important that they have the right support in place at 
school – whether that is in a mainstream setting, with additional support, or in a special school. 
"We recognise that the high needs budget faces significant pressures and this additional investment will help local councils to 
manage those pressures, whilst being able to invest to provide more support. 
"Every school or college should be one for a young person with special educational needs; every teacher should be equipped 
to teach them, and families need to feel supported." 
 
The government said it would train more educational psychologists, who are responsible for assessing children’s needs and 
providing tailored support as part of the education, health and care needs assessment process. 
From September 2020 there will be a further three training rounds and an increase in the number of trainees from 160 to at 
least 206, to help keep up with demand. 
A new advisory SEND system leadership board will also be set up to encourage local authority education services to work 
more closely with health and social care. 
 
The Ofsted chief inspector, Amanda Spielman, said: "I welcome today’s announcement from the DfE, which is good news for 
children with SEND and their families. 
"Our inspections show that we still have a long way to go before children and young people with SEND are getting all the sup-
port they deserve. In too many local areas, the implementation of the 2014 SEND reforms is not living up to expectations." 
The Association of School and College Leaders welcomed the extra funding, but warned that it would be insufficient.  
Geoff Barton, general secretary of ASCL, said: “The education secretary’s announcement is a welcome acknowledgement 
of the crisis in funding for the children who most need our help. 
 
"We have to do better for these young people. The system for providing them with the support they desperately need is at 
breaking point and this is neither sustainable nor acceptable." 
Mr Barton added: “This extra money isn’t enough to fully address the shortfall in funding for children with special educational 
needs but it is a step in the right direction, and we hope it paves the way for a realistic settlement in next year’s government 
spending review.” 
 
Council chiefs are also warning the money will fall short. 
According to a story in theObserver, the Local Government Association estimates there could be gap of £1.6bn in SEND fund-

ing by 2020-21. 

Will Hazell, TES, 16th December 2018 

TES Article 

https://www.tes.com/news/send-funding-crisis-close-risking-school-safety
https://www.theguardian.com/education/2018/dec/16/cash-crisis-children-special-needs-education
https://www.theguardian.com/education/2018/dec/16/cash-crisis-children-special-needs-education




 


